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Abstract:The objective of this research is to know how repetition drill technique 
improves students‟ speaking ability of the 7thgrade students of SMP Negeri 6 
Ketapang in academic year 2013/2014. The research was conducted using 
Classroom Action Research method involving 32 students as the research 
subjects. The data was collected using oral test within 3 cycles of research. 
Students‟ mean score in the 1st cycle (March 10-11, 2014) is not obtained due to 
reasons. Students‟ mean score in the 2nd cycle (March 17-18, 2014) is 68.75. 
Students‟ mean score in the 3rd cycle (March 24-25, 2014) is 80.08. Students‟ 
mean score in 3
rd
 cycle is bigger than 2
nd
 cycle means that there is significant 
improvement in students‟ speaking ability. In conclusion, this research proved that 
students speaking ability can be improved through repetition drill technique. 
 
Keywords: Improving speaking ability, Repetition Drill 
Abstrak: Tujuan penelitian ini adalah untuk mengetahui bagaimana teknik 
pengulangan dapat meningkatkan kemampuan berbicara siswa kelas 7 di SMP 
Negeri 6 Ketapang pada tahun ajaran 2013/2014. Penelitian telah dilakukan 
dengan metode Penelitian Tindakan Kelas yang melibatkan 32 siswa sebagai 
subyek penelitian. Data diperoleh menggunakan tes lisan dalam 3 siklus 
penelitian. Nilai rata-rata siswa pada siklus pertama (10-11 Maret 2014) tidak 
diperoleh dikarenakan suatu alasan. Nilai rata-rata siswa pada siklus kedua (17-18 
Maret 2014) adalah 68.75. Nilai rata-rata siswa pada siklus ketiga (24-25 Maret 
2014) adalah 80.08. Nilai siswa pada siklus ketiga lebih besar daripada siklus 
kedua yang berarti terdapat peningkatan signifikan dalam kemampuan berbicara 
siswa. Kesimpulannya, penelitian ini membuktikan bahwa kemampuan berbicara 
siswa dapat ditingkatkan melalui teknik pengulangan. 
 
Kata Kunci: meningkatkan kemampuan berbicara, teknik pengulangan 
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peaking is a process of conveying, sharing ideas and feeling orally. Therefore, 
if students do not learn how to speak or do not get any opportunity to speak in 
the language, they may not be motivated and loose interest in learning. Moreover, 
students who do not develop strong oral skills during this time will find it difficult 
to communicate with their peers in English class. Based on standard-content 
ofBNSP (National Standard of Education), curriculum development should be 
relevant with student‟ need. To communicate orally in English, the students 
should be able to use several speaking skills based on junior high school syllabus 
and to express meaning in functional oral text and very simple short monolog in 
descriptive and procedure. However, speaking is considered as a difficult skill in 
learning English. Many students have learned English for years but they still get 
difficulty in practicing speaking to communicate 
In SMP Negeri 6 Ketapang, most of 7
th
grade students did not want to speak 
English when the teacher talked to them. They were afraid to make mistake when 
they spoke in English. This was because they thought it was difficult to speak in 
the language which was not their language. They did not have self-confidence 
because they were shy. Sometime they responded by using Indonesian because 
they were lack of vocabularies and they had a problem in pronounciation and 
fluency. As the result the students became passive in the class. It also caused them 
getting bored and did not enjoy the lesson. 
Based on those problems, the writer assumed that it is necessary to find a 
good technique in learning speaking to make the students feel enjoyable to learn 
English and to help the students in having the ability to use English to 
communicate. The writer chose drilling technique to solve those problems. As 
Tice (2004) said that drilling remains a useful technique if it is used appropriately. 
The use of this technique not only to give the students chance to speak in front of 
the class and practice their speaking, but also their comprehension of the text can 
be reached through this technique.Therefore, the writer argued that the use of this 
technique could motivate the students to speak in the class and students‟ speaking 
abilitycould be improved through drill.  
In correlation with above circumstance, procedure text was chosen as the 
teaching materials to achieve the teaching and learning objectives. Procedure text 
is a kind of text that tells the reader how to make or operate something in 
sequence steps. The writer chose this text because this textis learned by 7
th
grade 
students and relevant according to BNSP and the syllabus recomended. 
Teaching is an activity from the teacher in the classroom which is intended 
to give students knowledge or skills. Levin and Nolan (1996: 4) state that teaching 
as the use of preplanned behaviors, founded in learning principles and child 
development theory and directed toward both instructional delivery and classroom 
management, which increase the probability of affecting a positive change in 
students behavior.Chauhan(1983:12)states that teaching is communication 
between two or more persons who influence each other by their ideas and learn 
something in the process ofinteraction; teaching is to fel the mind of the learners 
by information and knowledge of facts for future use of lives; teaching is a 
process in which learners, teachers, curriculum and other variables are organized 
in systematic way to attain some pre-determined goal;teaching is to cause  
S 
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motivation to learn.Then he says that learning is always in the nature of new 
points of view or else acquired capacities for getting experience and reaching 
adaptively to external circumtances. learning is permanent change in the 
personality (1983:20). 
Brown (2001: 267) has drawn six categories appliedto oral production 
expected in students to carry out in the classroom, those are: (1) Imitative, where 
learners practice an intonation contour or try to pinpoint a certain vowel sound; 
(2) Intensive, to include any speaking performance which is designed to practice 
somephonological or grammatical aspect of language; (3) Responsive, a good deal 
of student speech in the classroom is responsive and the replies are sufficient and 
do not extend into dialogueswhich will be meaningful and authentic; (4) 
Transactional dialogue, carries out for the purpose of conveying or exchanging 
specific information. It is an extended form of responsive language; (5) 
Interpersonal dialogue, conversation aimed to maintain social relationships rather 
than for the transmission of facts and information;(6) Extensive (monologue), 
Students at intermediate to advanced levels are called on to give extended 
monologues in the form of oral reports, summaries, or perhaps short speeches.  
Speaking as the main learning skill focus in this research has been defined 
variously by the experts. According to Levin and Nolan (1991:17) “Speaking is 
transfering one‟s idea and feeling by using target language”. This theory views 
speaking as a way to share idea, feeling, opinion, thought,and information byusing 
language with other people.When students are speaking in English, they should be 
able to pronounce correctly. Pronounciation will be the way they produce and 
articulate the words. Another aspects of speaking is fluency. Fluency refers to 
how well the speaker articulate the words; clear and understandable. The last is 
grammar. Grammar refers to the rules of language structure. Good pronounciation 
and fluency will be better if the grammar is correct.  
Speaking is a matter of transfering one‟s ideas and feeling orally. Ferrer 
(1994:3) stated that “when someone speaks, it means that he or she wants to send 
his or her own thinking and information toother listeners. He or she alsowants to 
inform or tell about what he or she feels in order to get response”. It can be 
conclude that speaking is an oral communication that is used to express or give 
information about someone‟s feeling and ideas. The purposeof using spoken 
language is to get response fromthe learners. Thus the spoken language itself has 
to be understood by one people as well. 
There are three components of speaking. Those components are: (1) 
Accuracy: is when a student speaks accurately, he or she is capable of 
constructing sentences and longer streches of language that follows acceptable 
rules of usage. Parrot (2002, p. 211) describes accuracy is the ability of learners in 
using appropriate grammar, vocabularies and phonology in their speaking; (2) 
Fluency: is natural language use occuring when a speaker engages in meaningful 
interaction and maintains comprehensible and on going communication despite 
limitations in his or her communicative competence. Richards, Platt, and Weber 
(2002: 204) state that fluency is the features which give speech the qualities of 
being natural and normal, including native-like use of pausing, rhytm intonation, 
stress, rate of speaking, and the use of interjections and interruptions. In second 
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and foreign language teaching, they further explain that fluency describes a level 
of proficiency in communication;(3) Comprehensibility is the process of 
understanding or the utterances sent by the speaker done by the listener. 
Comprehensibility in speaking means that the people can understand what we say 
and we can understand what they say. Harmer (2005, p. 270) says that „if there are 
two people want to make communication to each other, they have to be speaking 
because they have different information. If there is a “gap” between them, it is not 
a good communication if the people still confuse with what we say‟. 
In teaching speaking, various ways are very useful, especially to attract 
students‟ interest to overcome the problem which faced the students, such as get 
bored limited the vocabulary, and unaware of grammatical errors. The teacher 
have to knowthe students‟ needs in learning speaking subject. This isvery useful 
in order to make the class active and provide many chances to the students to 
speak and express their idea orally. In short, appropriate techniques in developing 
the students‟ speaking skills are required. 
Language learning technique and materials are used to reach learning goals. 
The writer chooses drilling as a technique and procedure text as material learning. 
The reason of chosen procedure text as a material for learning because of the 
model of technique use is listen to oral. So, the students listen the text first then 
retell the text orally. Because of that the text used should be included a mixture of 
meaning-focused input and meaning-focused output (Nation, 2009: 5) 
According to Gatzke (2003) a procedural text is a text which is intended to 
tell the reader how to do, operate, or making something. The information in a 
procedural text is usually written in the present tense and is arranged in a logical 
sequences of events which is broken up into several sequenced steps. There are 
two types of procedural text. First is text that instruct how to do a particular 
activity (e.g.  recipes, rule for games, science experiments). The second is text that 
instruct how to operate things (e.g. how to operate a computer, a machine). 
There are three components of features in procedure text, namely: (1) Goal 
or aim which states what is to be done; (2) Materials which listed in order of use 
include items needed to complete the task; (3) Method: a series of steps. Language 
features of procedure text are usually as follow: (a) It is written in the simple 
present tense; (b) It focuses on generalized people rather than individuals; (c) The 
reader is often referred to in a general way; (d) Action verb such as cut, fold, 
twist, hold, etc; (e) Linking word to do with time such as first, then, after that,to 
connect the text; (f) Detailed information on how (carefullyusing knife); where 
(from top); when (after it set) detailed factual description (shape, , color, amount). 
Drilling is a technique that has been used in the foreign language classroom 
for many years. It was a key feature of audio-lingual method which placed 
emphasis on repeating structural pattern through oral drill. Matthews, Spratt, and 
Dangerfield (1991, 210) said that “A drill is a type of highly controlled oral 
practice in which the students respond to given cue. The response varies 
according to the type of drill. Drills are used usually at the controlled practice 
stage of language learning so that students have the opportunity to accurately try 
out what they have learned. Drills help students to develop quick, automatic 
responses using a specific formulaic expression or structure, such as a tag ending, 
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verb form, or transformation.Drills can be useful teaching-learning material 
because they provide practice of small, manageable chunk of language. It helps to 
build confidence and automatic use of structures and expressions that been drilled.  
According to Tice (2004), drilling remains a useful technique in the 
classroom if it is used appropriately. For the learners, drilling can: (1) Provide for 
a focus on accuracy. Increasing accuracy,fluency, and complexity is a way where 
a learner‟s language improves so there is a need to focus on accuracy at certain 
stages of the lesson or during certain task types; (2) Provide learners with 
intensive practice in hearing and saying particular word phrases. They can help 
learners get their tongues around difficult sounds or help them imitate intonation 
that may be rather different from that of their first language; (3) Provide a safe 
environtment for learners to experiment with producing the language. This may 
help bulid confidence particularly among learners who are not risk-takers; (4) 
Help students notice the correct form or pronounciation of a word or phrase. 
Noticing or consciousness raising of language is an important stage in developing 
language ompetence; (5) Provide an opportunity for learners to get immediate 
feedback on their accuracy in terms of teacher or peer correction; (6) Help 
memorization and automation of common language patterns and language 
chunksmight be good for oral communication learners; (7) Meet student 
expectations. The students may think drilling is an essential feature of language 
classrooms. 
Brooks in Richard and Rodgers (1986; 54) elaborates the various kinds of 
drills. They are: (1) Repetition, students repeat an utterance aloud as soon as they  
have heard it. (2) Inflection, one word in an utterance appears in another from 
when repeated; (3) Replacement, one word in an utterance is replaced by another. 
(4) Restatement, students rephrase and address it to someone else according to 
instructions; (5) Completion, students hear an utterance that is complete except for 
the one word, then repeat the utterance in completed form; (6) Transpotition, a 
change in word order is necessary when a word is added;(7) Expansion, when a 
word is added, it takes a certain place in the sequence; (8) Contaction, a single 
word stands for a phrase or clause; (9) Transformation, a sentence is transformed 
by being made negative or interrogative or through changes in tense; (10) 
Integration, two separate utterances are integrated into one; (11)Rejoinder, 
students make an appropriate rejoinder to a given utterance; (12) Restoration, the 
students are given a sequence of words but still bear its basic meaning.  
Repetition drills are use for familiarizing students quickly with a specific 
structure formulaic expression ( Doff 1990; 71). Repetition drill is the simplest 
drill used in learning language patterns.  Language learners merely repeat what the 
teacher says or the tape recorder produces. This may be used for the presentation 
of new vocabulary and will be useful for pronounciation class.Furthermore, at its 
simplest, drilling means listening the model, provided by the teacher, or a tape or 
another student in the classroom, and repeating what is heard. It is a repetition 
drill. In a repetition drill, the teacher says the model (words and phrases) and the 
students repeat it. (Tice, 2004) 
Based on Behaviorist‟s view, learning to speak a foreign language is like the 
other skills. It is simply a question of correct habit formation. It is though that 
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repeting phrases correctly in lots of time would lead the learner to master the 
language. Larson-Freeman (2000; 43) said: “ language learning is a process of 
habit formation. The more often something repeated, the stringer the habit and the 
greater learning. Learning a foreign language is the same as the acquistion of the 
native language.” 
In accordance with the idea, repeating or drilling models plays a very 
important role in language learning. In audiolinguism, drilling id needed to 
facilitate learning, although it is meaningless and mechanical drill (Tice, 2004).In 
conclusion, repetition drill enables the students to be aware of the relationship 
among form, meaning, the use of language, and also helps the students to 
memorize the words or phrases. 
 
METHOD 
In this research, the writer uses Classroom Action Research method, where 
the writer pays more attention in teaching and learning process. The writer 
planned an activity that hopefully can overcome the problem that appears in the 
classroom. Action research is a research where the teacher also as a researcher, 
tries to make a better teaching learning process. In short, by doing action research, 
teachers reflect on their own practice (of teaching), know the weakness and decide 
what action should be taken in order to improve the situation or practice.Cohen, 
Manion, and Morrison (2005: 227) defines action research as a form of self-
reflective inquiry by participants (teachers, students, managers, administrators, or 
even parents), undertaken in order to improve understanding if their practices in 
context with a view to maximizing social justice. Burns (2001) said that the main 
aim of CAR is to identify a “problematic” situation or issue that the participants – 
who may include teachers, students, managers,, administrators or even parents – 
consider worth looking more into deeply and systematically. 
According to Ferrance (2000), action research is a process in which 
participants examine their own educational practice sistematically and carefully, 
using the techniques of research. It is not problem – solving in the sense of trying 
to find out what is wrong, but rather a quest for knowledge about how to improve. 
It involves people working to improve their skills, techniques and strategies. So it 
is like revising process to be better than before. In process of action treatment, the 
writer will reflect her teaching after she makes a note or by observation from 
collaborator. When the writer  finds the failure, she will find of the causes and has 
to decide a certain treatment or action to increase the achievement. 
The improvements on action research are based on information that is 
gathered systematically. Cohen, Manion, and Morrison(2005: 234) suggested four 
main stages in doing action research: (1) planning; (2) acting; (3) observing; and 
(4) reflecting. Lewin‟s concept of action research  stages is a series of spiral and 
feedback within and between each stage is important and facilitating 
reflection.The researcher administers the treatment with the helpof collaborator. 
the following scheme describes the series of feedback within and between stages. 
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PLANNING
ACTION
OBSERVATION
REFLECTION
Figure 1. Classroom Action Research Cycle 
 
 
 
 
 
 
 
 
 
 
Classroom Action Research procedures are as follow:(1) Planning: The writer 
made a plan to find out the problem and prepares everything neededthe research 
such as lesson plan, and instruments to collect data including field note, 
observation checklist, recorder, looking for the collaborator to work with, telling 
the collaborator about planning; (2) Acting: The writer conducts the research in 
the classroom where the problem found. The writer teach the prepared lesson. The 
writer use repetition drill to encourage the students to speak English. The students 
will be asked to sit in each group and retell the text after drilling for several times. 
Scores would be given to the students‟ performance in speaking which consist of 
accuracy and fluency; (3) Observing: The writer helped by collaborator observes 
the activities to collect the data and information to put in the field note. 
Collaborator writes in the field note about anything occurs in teaching learning  
process, including the problem found to find solution afterward, to overcome that 
problem. Besides, collaborator also check the obsevation checklist table whether 
the process is based on the plan or not; (4) Reflecting: The result of observation 
then used to do the reflection to know whether the action of teaching is effective 
or not. The writer and collaborator discuss to find the weakness of the action has 
been done and will be used to determine what should be done in the next cycles. 
 
To make it clear, the procedures of cycles go as follows: 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
Figure 2. The Procedures of Cycles 
Problems Acting 1 Planning 1(constructing 
Lesson Plan) 
The process 
not yet 
maximal 
Observation 1 to 
understand the 
process 
Reflection 1 
Observation 2 
Acting 2 Revised plan Reflection 2 
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In this research, the writer takes the subject of research where the problems 
found,they are 7
th
grade students of class A of SMP Negeri 6 Ketapang in 
academic year 2014/2014, which consist of 32 students.The technique of data 
collecting applied in this research are performance test is used for assessing 
students‟ performance based on scoring table of rating scale of speaking, and the 
observation technique. The observation is done using observation checklist table 
and field notes as a guidance to notice students‟ behaviours. Moreover, tools of 
data collecting that will be applied in this research are:(1) Oral test: The students 
do the oral test with two scoring criteria,fluency and pronounciation; (2) 
Observation checklist table: The writer applies observation to see the students‟ 
reaction or responses to the teaching and learning activities in the classroom. The 
writer need to know about this because this reseacrh not solely to see the result or 
product, but also the process; (3) Field note: Field note is written by collaborator 
who note all students‟ activities in the classroom from step to step,during teaching 
learning process, to know students‟ behaviour in the class.; (4) Recording device: 
Recording is a useful fluency activity using a tape or digital recorder. It is used to  
record the speaking of students and helps the writer analyzing the data.  
To know whether repetition drill technique can improve students‟ speaking 
ability the writer will conduct an observation by using field note in every meeting 
and observation checklist, then score the students‟ performance in procedure text. 
The students must reach the standard score from Kriteria Ketuntasan Minimun 
(KKM). The minimun standard score is 70 from 100. Scoring assessment or 
rubrics are scoring guides containing the criteria used to evaluate the students‟ 
performancemade by the writer as follow: 
 
Table 1. Fluency score 
Category Descriptors Point 
Smooth delivery Has natural pausing, around 1 to 5 pausing of 
thinking 
4 
Fairly smooth The number of pauses around  6 to 10 3 
Unnatural pauses The number of pauses around 11 to 5 2 
Halting; hesistant; long 
gaps 
The number of pauses more than 15 1 
 
Table 2. Pronounciation score 
Category Descriptors Point 
Accurate throughout, near 
native 
Pronounciation errors not more than 5, 
good and acceptable pronounciation 
4 
Understable, with very view 
errors 
Pronounciation‟s errors aound 6 to 10. 
Good enough pronounciation 
3 
Some errors but still 
understable 
Some pronounciation‟s errors around to 
11 to 15. Pronounciation still understable 
with mudh mother tongue influence 
2 
Poor pronounciation, very 
anglicized 
Many pronounciation‟s errors very 
anglicized 
1 
Adapted from: New Jersey World Languages Curriculum Framework 
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Fluency Score (FS)   = total point x 25 
Pronounciation Score (PS)  = total point x 25 
 
To measure students‟ individual score : 
 
  FS + PS 
X  =  
  2 
 
The data were analyzed by reflecting the result of scoring table, observation 
checklist table, field note and recording. To know whether repetition drill can 
improve the students‟ speaking skill, the writer used the observation field note in 
every meeting. The expected result of score is at least 70 % of students are able to 
fulfil the requirement of target score minimum in SMP Negeri 6 Ketapang (70). 
To measure students‟ mean score : 
   ΣX 
M  = 
   N 
Note : M = the students‟ mean score 
 ΣX = the sum of students‟ score 
 N = the number of students being observed 
 
From the mean score and statistical analysis, it can be judged whether the 
students‟ speaking skill improves or not.  
 
Table 3. Score Qualification  
 
 
 
 
 
 
 
FINDING AND DISCUSSION 
 
Research Finding 
1. The First Cycle 
a) Findings 
The first cycle was conducted on 10
th
 to 11
th
 of March 2014. The first cycle 
consisted of two meeting. The first meeting on 10
th
 March was for teaching and 
learning process and the second meeting was for assessing students‟ performance. 
In the first meeting, the teacher started the teaching learning process by giving 
brainstorming before explaining about the materials. She asked them some 
question dealing with the topic. Then, the teacher taught about procedure text, and 
explained about the purpose, generic structure as well as language features of the 
text to the students. The teacher also helped the students in understanding the text 
Mean Score Specification 
80 – 100 
60 – 79 
50 – 59 
0 – 49 
Excellent 
Good 
Average 
Poor 
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that were used as the learning topics by listening to audio recorder for the students 
to guide their pronounciation and helping them to understand the difficult words 
in it. The teacher drilled the students in the material and action verbs.  The teacher 
drilled the students for several time in order they could pronounce it correctly. 
After the students got their own text, the teacher then drilled the students by listen 
to the audio recorder again but still related to the previous activity,  based on the 
text that they should perform. The teacher drilled for several time.The students 
performance was held in the second meeting (March, 11). Before the students 
performed in front of the class, the teacher played the recorder for two times, then 
the teacher asked the students to performed it. 
In this first cycle, the teacher could not take their scorebecause the plan did 
not work well. It happened because the students were not seen to be enthusisathic 
involved in the process of learning. Most of themwere not really serious in 
drilling. The students complained about the speed of  the audio record. They 
thought it was too fast for them, so the teacher played more and more. When the 
teacher ask the students to perform, most of them were still not confident to 
performed in front of the class. They still looked shy, and felt nervous. Then, the 
teacher allowed them brought the text to perform it in front of the class. The 
teacher could not take the students‟ performance. So the teacher need to make 
some revision before started to the next cycle. 
b) Reflection from the first cycle 
According to the explanation above, there were some things that would be 
corrected. As a reflection action, the teacher agreed to make some changes from 
the plan on the first cycle. The new plans were as follow: (1) Explained the part of 
procedure text in more detail; (2) Provided the recorder  more clearly; (3) Made 
the speed of audio recorder slower and shorter; (4) Added more time about five 
minute to play the recorder; (5) Made an agreement that the students must be 
more serious to listen the audio recorder; (6) Asked the students to drill and 
memorized the text based on the audio recorder of procedure text seriously; (7) 
Motivated the students to be more confident to speak in front of the class without 
bringing the text. New plan for the next cycle is created. The new plans are 
expected to be appropriate solution to solve the problems that happened in the 
first cycle. And as the result, the goals of teaching and learning can be reached. 
2. The Second Cycle 
a) Finding 
The second cycle was conducted on 17
th
 and 18
th
 of March 2014. The 
second cycle consisted of two meetings. The first meeting was for teaching and 
learning process. At the second meeting was for assessing student‟s performance 
after doing drilling. The teacher gave brainstorming to the students before starting 
the lesson by showing the picture and asking some questions related the topic. 
After that the teacher reviewed the materials which had been given in the previous 
meeting , and also gave a review about the last students‟ performance. After the 
teacher told the learning objective of the meeting, the teacher then remind the 
students listen to the teacher‟s explanation carefully. The students also asked to 
really keep their attention to all of the recorder in doing drill. The recorderswould 
be played for several times. The first recorder was about the vocabularies of 
11 
 
materials and action verbs in procedure text. The second was the record of 
procedure text that was still related to the previous vocabularies. In the next 
meeting (March, 18) before the class was started, the teacher remind the students 
about perform the procedure text, that the teacher would score their performance 
in two aspects. Each student then took his/her turn to perform in from of the class.  
In this cycle, the students were seen to be enthusiastic involved the teaching 
learning process. Since the begining of the class, the students showed their interest 
and seemed to be curious especially in drill. It has been found that some students 
still made error in pronouncing some words in drilling, so the teacher repeated the 
recorder until they pronounced it correctly. Although there were many new words 
in the audio recorder, the students still followed the activity seriously. When some 
of them thought that there were some words unclear, they asked the teacher how 
to pronounce them. Most students did good performance. Finally the teacher got 
the students‟ score from their performance,and the result is as follows: 
 
Table4. Students’ Score in Second Cycle 
No Student Fluency Pronounciation Total Score 
1 A1 2 3 62,5 
2 A2 2 3 62,5 
3 A3 3 3 75 
4 A4 2 2 50 
5 A5 3 3 75 
6 A6 3 3 75 
7 A7 2 3 62,5 
8 A8 3 3 75 
9 A9 3 4 87,5 
10 A10 2 3 62,5 
11 A11 3 3 75 
12 A12 3 3 75 
13 A13 2 3 62,5 
14 A14 3 3 75 
15 A15 3 3 75 
16 A16 2 2 50 
17 A17 3 3 75 
18 A18 2 3 62,5 
19 A19 2 2 50 
20 A20 3 3 75 
21 A21 2 2 62,5 
22 A22 3 3 75 
23 A23 3 3 75 
24 A24 2 3 62,5 
25 A25 3 4 87,5 
26 A26 3 3 75 
27 A27 3 3 75 
28 A28 2 2 50 
12 
 
29 A29 3 3 75 
30 A30 3 3 75 
31 A31 2 3 62,5 
32 A32 2 3 62,5 
TOTAL  SCORE (ΣX) 2.200 
 
To measure students‟ individual score, the writer used the formula below:  
FS + PS 
X  =  
  2 
Note :  X = Students‟ individual score 
 FS = Fluency score 
 PS = Pronounciation score 
 
A1 final score = 62,5 
  
To measure students‟ mean score: 
 
ΣX 
M = 
N 
 
Note : M  = the students‟ mean score 
ΣX  = the sum of students‟ score 
N  = the number of students being observed 
 
ΣX 
M  = 
N 
  2.200 
=   = 68,75 
32 
   
From the students‟ mean score above, we can clasify that the students are in 
good category. From the table above we can see that there are 18 students passed 
from the standard score. It can be said that the plan that the teacher made work 
well. So, we can see the class percentage based on KKM below: 
To measure the class percentage based on KKM : 
  
GM 
CP  =  X 100% 
N 
 
Note: CP = Class Percentage 
GM = the Number of students get 70 and above 
N = the number of student being observed 
13 
 
18 
CP  =  x 100% = 56,25 % 
32 
 
Based on the data above, the plans that had been made was unsatisfactory. 
The writer hoped that the number of students pass would increase in the next 
meeting. The writer revised everything that did not work well in this cycle. 
b) Reflection from the second cycle 
In this cycle there were 18 students passed from the standard score. It is 
around 56,25 % of students in class passed. According to the data that have been 
explained above, there were a few aspects that would be corrected. As a reflection 
action, the writer and the collaborator agreed to made a little revision from the 
plan on the second cycle.In the next cycle, the writer would not do too much 
revising for the first and the second meeting. For the first meeting the writer 
would provided the picture and the text shorter than before but consist of 
vocabularies which almost sameto the previous text. For the second meeting, still 
providing the same topic but a few of new words.  
3. The Third Cycle 
a) Findings 
The third cycle was conducted on 24
th
 and 25
th
 March, 2014. Same as the 
previous cycle, the first meeting was for teaching  learning process and the second 
meeting was for assessing students‟ performance. At the first meeting (March, 
24), the teacher did brainstorming to the students before starting the lesson by 
showing the picture and asking same question related to the picture. After that the 
teacher reviewed the materials which had been given in the previous meeting. 
Tthe teacher told the learning objective of the meetingand then reminded the 
students to keep a record of the important points from the teachers‟ explanation. 
The students were also asked to really keep their attention to all of the activity in 
drilling. The first, the students drilled the words in the materials and action verbs 
of the procedure text, then the students drilled the whole text of procedure text 
given. The teacher asked the students about the difficulties that they got in the 
process of teaching and learning and gave them motivation for example asking 
them to be ready and should not delay their turn to perform like the previous 
meeting. The teacher also guided the students‟ pronounciation , and helped them 
to understand the difficult words. The students seemed to be excited / keep 
interested in the process of learning, and they were seriously repeat after the 
recorder. So that the error in term of pronounciation could be minimized. Most of 
students could pronounce the text correctly.  
The students‟ performance was held in March 25. Before the class was 
started, the students motivated the students to perform well, and reminded about 
two aspects that would be scored from their performance. Each student then took 
his/ her turn to perform in front of the class. In this cycle most the students 
performed much better than previous performance. The number of students who 
had problem in fluency and pronounciation was decrease. The students also 
followed the rule to perform based on their turn and no longer delayed it by 
saying not ready yet. Most of students performed confidently. Although there 
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were some students that still looked nervous when they performed,  everything 
was still going well. 
Finally, in this cycle the writer got the students‟ score from the performance 
based on the speaking rating scale. The result shown as follow:  
 
Table 4. Students’ Score in ThirdCycle 
No Student Fluency Pronounciation Total Score 
1 A1 3 3 75 
2 A2 3 4 87,5 
3 A3 3 3 75 
4 A4 2 3 62,5 
5 A5 4 3 87,5 
6 A6 4 3 87,5 
7 A7 3 3 75 
8 A8 3 3 75 
9 A9 4 4 100 
10 A10 4 3 87,5 
11 A11 4 3 87,5 
12 A12 4 3 87,5 
13 A13 3 3 75 
14 A14 4 3 87,5 
15 A15 3 3 75 
16 A16 4 3 87,5 
17 A17 3 3 75 
18 A18 2 3 62,5 
19 A19 2 3 62,5 
20 A20 4 3 87,5 
21 A21 4 3 87,5 
22 A22 4 3 87,5 
23 A23 4 3 87,5 
24 A24 2 3 62,5 
25 A25 4 4 100 
26 A26 2 3 62,5 
27 A27 4 3 87,5 
28 A28 3 3 75 
29 A29 4 3 87,5 
30 A30 3 3 75 
31 A31 4 3 87,5 
32 A32 2 3 62,5 
TOTAL  SCORE (ΣX) 2.562,5 
 
A1 final score = 75 
 
Students‟ mean score in Cycle 2 = 80,08 
15 
 
There were 11,33 points increasing from the students‟ speaking ability. 
Based on the table, there were 26 studemts passed from the standard score. It can 
be said that the plan worked well. The class percentage based on KKM as follow: 
GM 
CP  =  X 100% 
N 
 
Note : CP = Class Percentage 
GM = the Number of students get 70 and above 
N = the number of student being observed 
26 
CP  = x 100%  = 81,25 % 
32 
 
Based on the data above, it can be said that the plan worked well and successful. 
b) Reflection from the third cycle 
According to the data, the improvement of students‟ speaking ability in this 
cycle was satisfactory. The students‟ mean score was improved. In this cycle, 
there were 26 students passed from the standard score. It was around 81,25 % of 
students in the class were passed. The result from the second cycle there were 
56,25 % became 81,25 % in the third cycle. It showed that students‟ speaking 
ability were improved. The writer and collaborator concluded that the third cycle 
had been successful and they decided to stop the research until this cycle because 
the class percentage based on KKM hasreached more than 70%.Then, it could be 
concluded that using  repetition drill gave positive impact to improve students‟ 
speaking ability. Through repetition drill, students could train their pronounciation 
capabilityas well as their speaking fluency.  
Discussion 
This research used classroom action research. It was conducted in three 
cycles. From the reseach finding above, it could be seen that the students‟ 
speaking ability improved from thesecond cycle. At the first cycle, there was no 
any students‟ score could be taken. It happened because the plan did not work 
well at this cycle. The problems were the students complained about the speed of 
the audio recorder and lenght of the text, lack of time for several sections, and 
performed in front of the class brought a note. Because of that, the writer did 
some changes in the plans from the next cycle. 
In the second cycle, the students seen to be enthusisastic involved in 
teaching learning process although there were some students still made error in 
pronouncing some words in drilling. Then, the teacher drilled the words several 
time until they pronounced it well. So that in the performance session there were 
18 students got the score 70 or above. It means that there were about 56,25 % 
students in the class achieved the minimun standars score. While in the last cycle 
the students keep interested in teaching learning process, and they were repeat 
after the recorder seriously. So that the error in pronounciation could be 
minimized and most of the students‟ performance were getting much better than 
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the previous one. There were 26 students got 70 or above, or it can be said that the 
percentage of the well-performed students increased became 81,25%. 
Students showed their significant progress in the third cycle. They were 
brave and had confident to come in front of the class. Repetition drill made 
students more interested in the lesson. Students‟ pronounciation and fluency were 
progress. As the result, the mean score in this cycle was 80,08. So, both of the 
writer and collaborator decided this cycle as the last cycle. 
The improvement of students‟ speaking ability in every cycle can be shown 
on this figure of students‟ result as follow: 
 
 
 
Figure 3. Students’ Flowchart from Cycle 1 to Cycle 3 
In conclusion, the description above showed that students‟ speaking abililty 
by using repetiotion drill through classroom action research improved with the 
satisfactory mean score 80,08. 
 
 
CONCLUSION AND SUGGESSTION 
 
Conclusion  
Students‟ speaking ability improved by using repetition drill from the cycle 
to cycle. This was proved by the result of the mean score and the result of  the 
observation. At the first cycle the writer did not get the students‟ score. The 
second cycle was 68,75 and the last cycle was 80,08. In the first cycle, the writer 
did not get the students‟ score because there were some problems that happened in 
this cycle. The problems were unclear explanation, the length of the text for 
teaching material, the speed of audio record, and others. The the writer and 
collaborator planed to make next cycle. Through second cycle, students‟ 
competences step by step were increased. Students‟ speaking result was good. 
There were 18 students passed. but there were only 56,25 % students could get 
score 70 or above as the minimum standard score (KKM). Next, the writer and 
collaborator continued with the last cycle. In the last cycle, students showed the 
great progress of the result. It gave the writer significant sign that the speaking 
ability improved.Students‟ fluency and pronounciation aspect on the seventh 
grade students of SMP Negeri 6 Ketapang in academic year 2013/2014 were 
0
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0
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better by using repetition drill. The seventh grade students of SMP Negeri 6 
Ketapang were enthusiastic and explored themselves using repetition drill.  
 
Suggestion 
Many teachers still depend on the material in English text book. From the 
beginning until the end of semester they tend to use the conventional teaching, 
give a task and discuss together. Because of that students do not have enthusiasm 
to learn English. It will be better if the teachers try another teaching techniques or 
activities that can encourage studens‟ motivation and give them more chance to 
explore their ability. 
Research finding of this writing may suggest something to improve the 
teaching learning activity especially in repetition drill in procedure text. The 
suggestions of this writing are as follow: (1) Repetition drill as a technique should 
be choosen appropriately based on the students‟ age, level and their ability; (2) 
Teacher should give chance to share their feeling and ask the students‟ opinion 
about the activity to give teacher input so the teacher can make the better acivity 
for the next meeting; (3) Teacher must give clear instructions to the students to 
avoid them from being confused. 
 
 
REFERENCE 
A Typology of Structural Pattern. 
http://repozytorium.amu.edu.pl/jspui/bitstream/10593/10759/1/11_Bruder-
Paulston.Pdf retreived on February 10 2014 
Brown, H.D. (2001). Teaching by Principle : An Interactive Approach to 
Language Pedagogy. New York: Longman. 
Burns, A. (2001). Doing Action Research in English Language Teaching. 
New York: Routledge. 
Chauhan, S.S. (1983). Innovation in Teaching Learning Process. Delhi: 
Sanjaya Printer, Shahdara. 
Cohen, L., Manion, L., Morrison, K.(2005).Research Method in Education, 
5
th
Edition.New York: Taylor & Francis. 
Doff, A. (1990), Teach English: A Training Course for Teachers, 
Cambridge: Cambridge University Press in Assosiation with the British Council. 
Ferrance, E.(2000). Action Research, Brown University. Norteast and 
Islands Regional Educational Laboratory at Brown University 
Ferrer, Jami, Whalley, Elizabeth., (1995). Second edition mosaic I: A 
Listening / Speaking Skills book, Singapore: McGraw-Hill, Inc. 
Gatzke, Ms. (2003). Procedural Text. Retreived from 
http://www.ericdigests.org/2000-3/adult.htmRetrieved on: February 12 2014 
Harmer, J. (2005). The Practice of English Language Teaching.    New 
York: Longman. 
Heaton, J.B. (1988).Writing English Language Test. Longman Group: 
London and New York. 
Hybles, Saundra, Weaver II, Richard L, (1986).Communicating 
Effectively,Newberry: Newberry Award Records.Inc. 
18 
 
Julie, T. (2004). Making Drilling Meaningful. Available in: 
http://www.englishonline.org.cn/en/teachers/workshops/drilling/teaching-
tips/drill-articles//tabs-212580-1. Retrieved on: February 10 2014. 
Larson-Freeman, D., (2000). Techniques and Principles in Language 
Teaching. Oxford University Press. 
Levin, J., Nolan, J.F. (1991). Principles of Classroom Management: A 
Professional Decision-Making Model. 2
nd
Edition. USA: Allyn and Bacon 
Levin, J., Nolan, J.F. (1996). Principles of Classroom Management. USA: 
A Simon & Schuster Company. 
Matthews, A., Spratt,M., Dangerfield, L. (1991). At the Chalkface: 
Practical Techniques in Language teaching. Walton-on-Thames, UK: Thomas 
Nelson 
New Jersey Curriculum Framework. Available in: 
http://www.state.nj.us/education/frameworks/worldlanguages/ 
Parrot, M. (2002). Tasks for Language Teachers. UK: Cambridge 
University Press. 
Patel, Dr. M. F and Jain, Praveen M. (2008). English Language Teaching 
(Method, Tools, and Technique). Jaipur. Sunrise Publishers and Distributors. 
Richards, J.C.,Rodgers, T.S, (1986).Approaches and Methods in Language 
Teaching,London: Cambridge University Press. 
Richard, J.C., Platt, J., Weber, H. (2002). Longman Dictionary of Applied 
Linguistics. London: Longman Group UK Ltd. 
Silberman, M.(1996). Active Learning: 101 Strategies toTeach Any Subject. 
Temple University, Massachussetts 
